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Objectives
You will understand:
• How findings from three important research 

publications can guide early grade reading curriculum 
development:

1. The Simple View of Reading  (Gough & Tunmer, 1986)
• Decoding and Language Comprehension both have to be 

strong in order to achieve strong reading comprehension

2. Reading in the Brain  (Dehaene, 2009)
• Children learn letter patterns, starting with small chunks 

and moving to large chunks
• There are three general stages in learning to read

3. Visible Learning   (Hattie, 2009)
• The best learning outcomes are achieved with direct 

instruction
• Direct instruction requires students to practice each concept 

is learned to mastery
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Objectives
You will recognize:

• Characteristics of a research-based early 
grade reading scope and sequence for early 
grade reading instruction that includes all 3 
stages of learning to read

• The difference between decodable and leveled 
texts

• Adequate versus inadequate practice
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Objectives

You will experience:

• How it feels to learn to read with an 
unfamiliar alphabet
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Our Primary Experience in Mother 
Tongue Curriculum Development
Our primary experience in teaching children to read has 
been in Niger and The Gambia in these languages:

Niger
• Fulfulde
• Hausa
• Kanuri
• Zarma

The Gambia
• Jola
• Mandinka
• Pulaar
• Serahulle
• Wolof
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Research: #1

The Simple View of Reading 
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The Simple View of Reading
(Gough and Tunmer 1986)
• Important research to inform early reading 

instruction; a formula:

• Decoding is the ability to read familiar and 
unfamiliar words accurately

• Language comprehension is the ability to 
understand oral or written language
– Language comprehension can be taught orally or 

through reading
– Children are learning comprehension in          

their mother tongue from birth.

Decoding Language 
ComprehensionX = Reading

Comprehension
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The Simple View of Reading, 
Simply

• Reading comprehension requires that the 
reader does both of these:
(1) decode words accurately and

(2) understand what the words and sentences mean
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The Simple View of Reading and 
Early Reading Instruction
• Before children know how to read, language 

comprehension is the same thing as listening 
comprehension

• We need to teach beginning readers to:
– read words and sentences accurately (decoding)

AND
– understand what the words and sentences mean 

(comprehension)

• So, teach the following separately to early readers:
– Accurate word decoding
– Listening comprehension and oral language skills
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First Comment about Big Books

• Some programs teach beginning decoding with Big 
Books or other texts that are not decodable

• This is teaching word recognition and meaning at the 
same time and can cause confusion
– The text is not controlled for what students are able to decode
– Students are forced to attempt to read words they do not 

know how to decode
– The result is that many students think reading is memorizing
– These students never learn how to decode words they haven’t 

memorized
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Listening Comprehension and 
Decoding Are Separate Instruction

Until students can decode familiar and unfamiliar 
words accurately:

• Decoding instruction should be with 100% decodable 
materials.
- Decodable materials have only words with spelling patterns 

that have been taught, and they start with small words and 
move gradually to larger words.

- Questions asked after students read decodable materials 
should be easy, only for the purpose of checking whether 
students understand what they are able to decode.

• Comprehension should be taught through oral activities with 
read alouds that are more complex than decodable text.
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The Scarborough Rope Model
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The Simple View of Reading:
Review

D x LC = RC
• The ability to decode (D) is necessary, but not sufficient, to achieve 

reading comprehension (RC).

– A person who can read words accurately, but does not know what they mean, or 
what the sentences mean, has only abilities for “D”, and cannot understand the text.

• An understanding of the words and concepts in a text is necessary, 
but not sufficient, to achieve reading comprehension.

– A person who knows what the words mean, but cannot decode them has LC abilities, 
but cannot “get the words off the page” to understand them.

– A person who misreads words will often get the wrong meaning from the text.

• Both decoding and language comprehension are necessary to get 
meaning from text.
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The Simple View of Reading:
Takeaway for Early Reading Instruction

Teach decoding and language comprehension 
separately until students demonstrate 
mastery of decoding.

• LANGUAGE COMPREHENSION
– Teach content knowledge and text structure through 

read-alouds (the teacher reads to the students)
– Teach basic language comprehension (colors, numbers, 

etc., through conversation).

• DECODING 
– Teach children to decode using decodable text 
– The primary emphasis should be on accurate decoding.  

(National Reading Panel, 2000)
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Read-Alouds and the Simple View of 
Reading

• Read-alouds are texts that teachers read to students
– Students do not read the texts
– Students do not need copies of the texts

• As students are learning to decode in one part of the 
lesson, read-alouds are used for listening 
comprehension instruction in another part of the lesson

• With read-alouds, students develop oral language skills 
by answering well-designed questions about the read-
aloud texts
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Research: #2

Direct Instruction Achieves 
Best Learning Results
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Visible Learning: A Synthesis of over 800 
Meta-Analyses Relating to Achievement

(Hattie, 2009)

– Direct 
instruction 
has a high 
correlation 
with reading 
achievement.
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Meaning of Direct Instruction
(Rosenshine, 2008)

• Direct instruction includes:

- Explicit, systematic instruction in 
small steps

- Practice to mastery at each step, 
generally using I Do, We Do, You Do 

- Specific directions for teachers to 
follow when teaching
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What Is Enough Practice?
• Practice until the student can independently

and consistently do what is being taught 
without mistakes.

• Some children require more practice than 
others, but all children can master decoding 
with enough practice.
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Comparison of Two Programs
We will compare the first 8 days of decoding 
instruction in two programs.

• One program is a more common reading program 
in developing countries.
– Teaches a letter a day
– Decoding instruction begins the second day when students 

can combine two letters into a syllable or word.

• The other program is much less common in 
developing countries.
– Teaches decoding after students master letter names, how 

books work, and other pre-reading skills.
– In this program, pre-reading skills are taught for 12 weeks 

(30 days) during one hour of reading instruction daily.
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Program One

Program One begins teaching decoding on the 
at the beginning of school.
• Each lesson teaches one letter name (upper and lower 

case) and how to read words with all the letters taught 
to date.

• Students read words on the second day of school.

• Most reading is choral.

• One- and two-syllable words have several syllable 
patterns.



Program One:  Day 1
o  O  oo



Program One:  Day 2
o  O  oo l   L  ll



Program One:  Day 3
o  oo l  L  ll u  U  uu



Program One:  Day 4
o  oo l L ll u  U uu m  M  mm



Program One:  Day 5  (Review)
o  O  oo l  L  ll u  U  uu m  M  mm  



Program One:  Day 6
oo O l  L  ll u  U uu m  M  mm  e   E  ee



Program One:  Day 7
oo l  L  ll u  U  uu m  M  mm  e  E  ee a  A  aa



Program One:  Day 8
oo l  L  ll u  U  uu m  M mm  e  E  ee a  A  aa n  N  nn



Program Two

• Teaches the following before teaching 
children to decode:
– All letter names and sounds
– How to blend two letter sounds into a real or 

nonsense syllable.

• Children practice up to four times chorally; 
most practice is individual reading. 

• The same words are practiced for four days.
• Children practice reading only one- and two-

syllable words with single letter spellings



Program Two:  Days 31– 34
Practice all three pages each day

a    i     k    n    s    w
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Each day students practice 
reading the words on each page
• Read each syllable, 

then read the word
– Top of page is real 

words
– Bottom of page is 

nonsense words
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Each day students practice 
reading the words on each page
• Read the whole word, 

without reading each 
syllable
– Top of page is real 

words
– Bottom of page is 

nonsense words
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Each day students practice 
reading the words on each page
• Read whole words

– Students practice 
reading all the words 
on the line, starting 
from the left and 
reading to the right



a    i     k    n    s    w
b    g m    t    y

Program Two:  Days 35 – 38
Practice all four pages each day



36© 2016 Readsters, LLC 36

“I Do, We Do, You Do” Is 
Explicit Instruction and Practice

• A procedure for teaching skills that ensures
– children know what the task is before they practice
– children practice correctly
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I Do, We Do, You Do

• I Do
– The teacher quickly models what the students are to do

• We Do
– Students chorally practice one or two times with the 

teacher what they are to do
• You Do #1, with Immediate Teacher Feedback

– Students practice INDIVIDUALLY, with immediate teacher 
correction

• You Do #2, Independent Practice after competence 
with immediate teacher feedback
– Partner reading, group independent reading, with 

occasional teacher feedback as needed
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I Do, We Do, You Do in Action:
Teach a new concept

•When a new concept is introduced, the 
concept is taught before “I Do, We Do, You 
Do” practice.

•Our concept is that in Hausa
– the letter ‘c’ spells /ch/
– the letter ‘i’ spells /ē/
– the letter ‘a’ spells /ah/.  

c
i
a
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Spend Most Time on You Do #1 and 
You Do #2

• I Do – I demonstrate what I want you to do

• We Do – We practice together

• You Do #1 – I call on individuals to practice so I can correct you 
immediately

• You Do #2 – You practice together; I walk around and listen to you read so 
I earn how well you read on your own and correct you when necessary.

a c a i c
c i c a i
i c a i c

i c a i c
a i c a i

c a i c i

Practice sets vary so students don’t 
memorize the order of the sounds.
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Scripted Lessons Insure 
Effective Direct Instruction

• Teaching ALL children to 
read is a complex 
process

• With scripts:
– all teachers know what 

to teach
– all students receive 

effective instruction
• Scripts include how to:

– introduce a concept
– model
– provide individual student 

practice
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All Training Was Scripted,
with Emphasis on Practicing Routines

• Consistent training from 
trainers to pedagogical 
advisors, to teachers

• Consistent training across 
regions

• Training included adequate time 
for teachers to practice routines

• Headmasters of every school 
attended teacher training
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Research: #3

Beginning Readers Learn 
Letter Patterns Gradually

and

Three Principle Phases in 
Learning to Read
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Beginning Readers Learn Letter 
Patterns Gradually  (Dehaene, 2009)

• Begin by recognizing individual letters
• Move gradually to recognizing larger (longer 

words) and more complex patterns

Gdzie mieszkasz? 
• This happens faster for transparent than for 

opaque orthographies, but is still a gradual 
process

Orthography – Spelling system
Transparent orthography – a spelling system where one letter almost 
always spells the same sound  (e.g., Finnish, Spanish, Italian) or one symbol spells a 
syllable (e.g., Arhamic, Via)

Opaque orthography – a spelling system where letters or combinations of 
letters spell different sounds  (e.g., English and French)
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Three Principal Stages
in Learning to Read (Dehaene, 2009)

1. Logographic or Pictorial 

2. Becoming Aware of Phonemes

3. Orthographic
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Stage 1:
LOGOGRAPHIC 
/ PICTORIAL

The student learns 
that print represents 
speech, but doesn’t 
know that letters 
represent sounds.

Children learn:
• Letter names
• How books work
• That words are separated by 

spaces
• That words have syllables and 

sounds

(This may take approximately 6 weeks of good 
instruction for students who have little or no 
exposure to print before entering school)

Instruction:
STUDENTS GET 
READY TO READ
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Teaching Concepts of Print
• How a book works
• Words on a page are separated by spaces
• Words move from left to right and top to bottom
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Summary – Stage 1
Getting Ready to Read

• Some things children need to know before they 
are ready to learn to read:
Concepts of Print
– How a book works
– Words on a page are separated by spaces
– Words move from left to right and top to bottom

Phonological Awareness
– How to count, blend, and segment syllables in 

spoken 3-syllable words
– First and last syllable

Letters
– Letter names
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Stage 2:  
BECOMING 
AWARE OF 
PHONEMES

The student 
becomes aware 
that that letters 
represent sounds.

Children learn:
• Letter names and letter 

sounds are different
• How to blend two letter 

sounds into one syllable

(This may take approximately 6 weeks of 
good instruction for students who have 
little or no exposure to print before 
entering school)

Instruction:
BLENDING 
LETTER SOUNDS
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Letters and Sounds / First Lesson:
Week 7 
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Letters and Sounds:
Week 10
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Summary – Stage 2
Letters Represent Sounds
• Difference between letter names and letter sounds

• How to read one syllable words with two letters 
before formal reading instruction begins — these 
will be primarily nonsense words, with a few real 
words. 

• IMPORTANT - Teaching children to decode 1-
syllable nonsense words prepares them to read 
words with more than one syllable when they 
learning to read.
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Teach Stages 1 & 2 before Teaching 
Children to Decode
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Stage 3:  
ORTHOGRAPHIC

The student learns 
to decode words.

• Individual words:
– 2 syllables
– 3 syllables
– 4 or more syllables

• Syllable patterns:
– cv pattern  ( p e ,  l i m u )
– cvc pattern  ( k a m ,  r a m k u n )

• Connected Text:
– Decodable sentences
– Decodable paragraphs
– Decodable stories

Teaching decoding takes the remaining time in 
grade 1, and continues into grade 2, depending on 
the complexity of the spelling system

LEARN TO READ, 
starting with short words 
with most common syllable 
patterns, moving to more 
complex patterns
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Reading 1 and 2 Syllable Words: CV and V Patterns
Week 14 (2nd week of phonics instruction) A variety of practice words so 

students don’t memorize the order 
of the words
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Reading 1 and 2 Syllable Words and Sentences 
Week 14  

Practice 
reading 
words 
across 
the page.

Read 
sentences.

Sentences vary in length so teacher can select 
sentences that match the each student’s skill level.
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Reading 3 Syllable Words – Week 25
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Sentences with 3 Syllable Words
Week 25
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Paragraphs with 3-Syllable Words
Week 25 
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Stage 3:  Teach Decoding Gradually 
in Grade 1
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Stage 3:  Shift from Phonics to 
Fluency during Grade 2
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Summary – Stage 3
Decoding Instruction
• Teach decoding with an emphasis on lots of practice reading 

accurately
– Ask questions only to remind students they are learning for 

meaning
• Use direct instruction to teach decoding

– Explicit, systematic instruction in small steps
– I Do, We Do, You Do with immediate feedback, You Do with 

occasional feedback
• Teach children to decode in small steps

– 2 syllable words with most common syllable pattern
– 2 syllable words with other common syllable patterns
– 3 syllable words
– 4+ syllable words
– Short sentences to long sentences; paragraphs introduced after 

student have experience reading sentences
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Teaching Language Comprehension 
while Students Are Learning to Read:

ORAL LANGUAGE IN MOTHER TONGUE
and
READ ALOUDS
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Teaching Oral Language Comprehension 
through Conversation with Early Readers
• Students from low resource contexts often have very 

low vocabularies in their mother tongue languages
– Students entering school often don’t know basic concepts 

such as colors, numbers, direction words (up, down, 
behind, in front, over), etc.

– They often lack vocabulary about common subjects such 
as weather, geography, health, school items, etc.

• Every exchange between a teacher and a student is an 
opportunity to build this vocabulary.
– Scripts can include ways for teachers to improve 

students’ vocabularies through informal conversation.

– If there is enough time, reading instruction can include 
scripted formal oral language instruction.
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Big Books Are Not Recommended for 
Low Resource Schools

Some disadvantages of Big Books for low resource 
schools:

• Big Books are expensive
– Money would be better spent on decodable or leveled 

readers for the classroom

• In large classes, students cannot see the Big Books

• Big Book texts usually are oriented toward simple 
stories and ideas

– Simple texts do not increase students’ vocabularies or 
knowledge about the world.

– Read-alouds, with more complex text, are better than 
Big Books for increasing vocabulary and knowledge 
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Challenges Using Read-Alouds
1. Identify topics to address

2. Finding appropriate materials

3. Having teachers understand how to keep 
students engaged

4. Having everyone understand that students 
do not read the texts

5. Teacher’s comfort with reading aloud in the 
mother tongue
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How to Plan a Scope and 
Sequence for Read-Alouds

• Include both informational texts and stories to expose 
students to the elements and structures of both genres

• Determine appropriate subjects for informational texts 
and story elements to be taught
– Align with national curriculum as much as possible

• Texts should have vocabulary and sentence structure 
slightly above the children’s existing language level
– Texts should not be only about what children already know
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Identifying Subject Matter
• Determine themes for informational texts and for some 

stories, for example: “animals”, “jobs”, “the sky”, 
“weather”, “the market”

• Determine structural elements for stories, for example: 
“characters”, “setting”, “what happened first, next, and 
last”, “main idea”
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Finding Texts
• Review existing texts in the language of 

instruction and determine if they are 
appropriate for instruction

• Write texts if not enough existing texts can be 
found for identified subject matter
- These can be new texts or translations of existing 

texts 



69© 2016 Readsters, LLC 69

Selecting Texts
• The goals of read-alouds are to have students:

– Listen to more formal language then they speak
§ Written text is always more formal and complex than 

spoken language
– Understand story structure
– Build vocabulary and knowledge base
– Learn lessons

• If a text cannot be used to teach at least two 
of the above, it should not be selected
– We need to make the most of limited instructional 

time
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Pictures 
• Pictures can add to read-alouds, but are not 

necessary
– Children and adults have been enraptured by stories 

without pictures for thousands of years

• Colored pictures are expensive, and they 
should be used primarily to give additional 
information about a new vocabulary word, or 
about a new piece of information
– A picture of an ocean or river can help students in 

dry areas understand the meaning
– A picture of something thick and thin can help 

children understand the meaning and comparison
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Keeping Students Engaged

• We are often asked how to keep children 
engaged while reading
– Select interesting texts

– Before reading, make sure students have enough 
knowledge to understand the text

– Make reading interactive by having students answer 
questions before, during, and after reading

– If students don’t know the answer to a question, 
learn how to correct so that the student 
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Scripts work for Read-Alouds as 
well as Decoding

• Teachers need scripts that include questions to 
ask about the text.

• Scripts insure that the teacher approaches 
comprehension instruction appropriately.
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Only the Teacher Reads the Story

For many teachers, reading a text TO children, 
NOT WITH them, is a new concept and difficult 
to understand

• Make it clear during teacher training that the 
teacher reads the text and the children listen

• Demonstrate a read-aloud during teacher 
training

• Include clear directions in the teacher guide 
about how to conduct each read-aloud
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Teachers’ Discomfort with 
Reading Aloud in Mother Tongue
• Almost all teachers are uncomfortable reading 

aloud in mother tongue
– Because of a lack of reading materials, not many 

teachers have much experience reading aloud

• Assure pedagogical advisors and teachers that 
the teachers will become proficient as they 
practice reading

• Include substantial time during training for 
teachers to practice reading aloud with one 
another
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Differences Between
Get Ready to Read books, 
Decodable Readers and 
Leveled Readers for 
Transparent Orthographies
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Three Types of Books for 
Children

1. Get ready to read
§ Children do not really read these books.
§ They are books that teach children the features of 

books and how to handle a book

2. Decodable Readers
§ Allow children to practice reading accurately while 

they are learning to read with a phonics program

3. Leveled Readers
§ Allow children to practice reading after they have 

learned to read with all the letter sounds
§ Children practice reading text that they can 

understand and that will improve their reading skills
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Get Ready To Read – Purpose

§ Allow children to “pretend” read
§ Books can be read to children by adults, and the child can 

pretend to read it back, using the pictures as support
§ Purposes are:

² Teach children how to handle a book
« Turning pages
« Start at the front and move to the back

² Teach children the features of print
« Words are composed of letters
« Spaces are between words
« Print is read from left to right
« Sentences start with a big letter and end with a period
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Get Ready To Read – Features

§ All of these books are simple with big pictures and 
sparse text.
² One sentence per page
² The sentence is about the picture
² Print is in a plain, clear font with clear spaces between 

words
² Big letter at beginning of sentence is emphasized
² Often are predictable, with each sentence starting with 

the same word or words (e.g., I like to . . .)

§ Some Get Ready To Read books have pictures and no 
words to the students can make up their own stories to 
go with the pictures.
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Stories Across Africa published a set 
of Livres de préparation à la lecture

For more information, 
go to:

www.acalan.org

Click:
“Major Projects”
“Stories Across Africa”
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Little Books for Little Hands
The Stories Across Africa Project

A special pan-African set of 
little books for children 2–6 
years old has been made in 
Kiswahili, Arabic, a range of 
other African languages, 
English, and the five AU 
official languages.  

Source:  http://www.praesa.org.za/the-stories-across-africa-project-staaf-2004-2009/
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Decodable Readers - Purpose

• Allow children to practice reading accurately while they 
are learning to read with a phonics program
– Decodable readers are the bridge between getting-ready-

to-read books and leveled readers

• Allow children to become accurate readers with the 
letter sounds they have learned in their reading 
program

• Allow children to increase their reading rate as they 
read decodable readers multiple times

• Questions about the text are few, brief, and easy-to-
answer.
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Decodable Readers - Features

• Include only words with letter sounds that have been 
taught in the phonics program

• Start with short words and move slowly to longer words 

• Stories are simple, and the decodability of the words is 
more important than whether the story is interesting

• Decodable stories do not have to have pictures
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Decodable Passage
Letters and sounds included:
o  l  u  uu m  mm  e  a  n
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Decodable Readers and 
Comprehension

• The primary purpose for decodable 
readers is to give students practice 
reading words with phonics patterns 
they have been taught.

• Decodable readers should not be used 
for anything other than literal 
comprehension.  (Other books provide 
much better opportunities for in-depth 
comprehension through read-alouds).

• Comprehension is taught to children 
through reading aloud to them.
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Leveled Readers - Purpose

• Allow children to practice reading independently
– After children know how to decode 2-or 3-syllable words, leveled 

readers allow children to independently practice reading.
– Independent practice increases accuracy and rate.  

• When books are in the the classroom, community, or home:
– They create an environment of literacy

– Children are motivated to read.
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Leveled Readers - Features
Leveled readers are about subjects that interest children and 
they have pictures throughout the text.

Parameters for leveling books need to be simple.

Reading levels for early grade leveled books can be based on:
§ Total words in the text
§ Number of difficult vocabulary words
§ Number of common words
§ Sentence length
§ Sentence complexity
§ Print size, spacing, and number of words on page
§ Illustration support for the story
§ Topic familiarity
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Summary:
Usefulness for Types of EG Readers

Decodable Readers
• Use to give beginning readers practice reading words spelled with phonics 

patterns you have taught and high frequency words you have taught
• Use to develop habit of accurate reading
• Expect literal comprehension

Getting Ready To Read Books
• Read to children who are ready to read or to beginning readers, and let them 

use the pictures to pretend read the book
• Use to help students develop concepts of print (e.g., counting words, where a 

sentence starts and ends)
• Let children handle the book and learn how to turn pages, where to start 

reading, etc.

Leveled Readers 
• Children read these books independently to build their reading skills.
• Children can learn from leveled readers that are informational text



88© 2016 Readsters, LLC 88

References
Dehaene, S. (2009). Reading in the brain: The new Science of How We 

Read. New York, NY: Penguin.
Florin, E. & Cain, K. (2011). The Simple View of Reading: Is it valid for 

different types of alphabetic orthographies? Educational Psychology 
Review (2011) 23:553–576.

Gough, P. & Tunmer, W. (1986). Decoding, reading, and reading 
disability. Remedial and Special Education, 7(1), 6–10.

Hattie, J. (2009) Visible Learning: A synthesis of over 800 meta-
analyses relating to achievement. New York, NY: Routledge.

National Reading Panel. (2000). Report of the national reading panel:
(NIH Publication No. 00-4769). Washington, DC: U.S. Government 
Printing Office. 

Rosenshine, B. (2008).  Five meanings of direct instruction.  Lincoln, 
Il: Center for Innovation and Improvement.

Scarborough, H. (2001). Connecting early language and literacy to 
later reading (dis)abilities: Evidence, theory and practice. In 
Newman, S. & Dickinson, D. (Eds.), Handbook of Early Literacy 
Research. pp. 97–110. New York, NY: Guilford Press.


